Y% Journal of Critical Studies in Language and Literature g
GTA Press

JCSLL ISSN: 2732-4605
v www.jcsll.gta.org.uk

Beyond Word

Academic Writing Teaching Method for Arab Students: A Case Study in
a Health Sciences University in the U.A.E

Omnia Ibrahim (Corresponding author)

Department of General Education, Rak Medical and Health Sciences University, United Arab Emirates
Faculty of Languages and Translation, Sadat Academy for Management Sciences, Cairo, Egypt

Email: omnia@rakmhsu.ac.ae

Received: 06/01/2021
Accepted: 28/02/2021
Published: 01/05/2021

Volume: 2 Issue: 3

How to cite this paper: Ibrahim, O. (2021). Academic Writing Teaching Method for Arab
Students: A Case Study in a Health Sciences University in the U.A.E. Journal of Critical
Studies in Language and Literature, 2(3), 8-19

DOI: https://doi.org/10.46809/jcsll.v2i3.63

Copyright © 2020 by author(s) and Global Talent Academy Ltd. This work is licensed under
the Creative Commons Attribution International License (CC BY 4.0).
http://creativecommons.org/licenses/by/4.0/

Abstract

This study examines the difficulties faced by Arab students in the tertiary level in creating a well-written paragraph in English
academic writing. The participants were approximately 40 students from RAK Medical and Health Sciences University
located in Ras Al Khaimah in The United Arab Emirates. The study’s significance is to propose potential methods and
solutions for academic English instructors to improve the students’ performance by designing a writing course based on the
pre-and post-tests that were used to monitor students’ progress in writing before and after the course of Academic writing.
Pre-tests were conducted to analyze the needs of the students. The analyses revealed that the participants had trouble using
the writing fundamentals like grammar, vocabulary, and sentence structure. After implementing the course topics, the results
of the post-tests showed changes in the students’ academic writing performance. The study concludes that to obtain the best
results from the courses of English Academic writing, the course should be based on the difficulties faced by the students. It
also shows that before applying any academic writing course, the instructor has to carry out an error or needs analyses to
identify the weak points of the group, then the course can be designed accordingly.

Keywords: Academic Writing, Arab Students, ESL, EFL, Needs/Error Analyses.

1. Introduction

Writing is a form of human communication. It is the visual form of the language (Rahmawati, 2017). A writing process
consists of planning, production, editing and revision as well as the integration of content and the coordination of the whole
writing. (Kelly & Melor, 2016) Writers need to be skilled in phrasing and have a wide variety of vocabulary (Sulaiman,
2017).

Academic writing is one of the most important skills that needs to be developed over a long period. Writing skill is an
essential component in mastering English because it incorporates all the elements of English (Zakaria & Abdul Aziz, 2019).
Anita (2016) emphasizes that the elements of writing, namely vocabulary, grammar, material, mechanics, organization and
design, need to be proficient in a writer. Hapsari and Sukavatee (2018) also stated that some elements such as composition,
vocabulary, grammar and mechanics are needed for writing skills.
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Proficiency of academic English writing remains a major challenge for many Arab students. It is vital for students to
master the English language and to be able to study other disciplines where English is the medium of education. It is also a
method for studying languages and for evaluating the competence of learners in a language (McDonough & Crawford, 2018).

English language writing has been a challenge at the tertiary level, especially for students of English as a second language
as Arabs. In their writing abilities, Arab students seem weaker than other skills. Most of the studies published in the context
of writing English as a second language indicate that students learning English at the tertiary level face difficulties in English
in general and writing skills in particular (Tahaineh, 2010). Al Badi (2015) considers academic writing to be one of the
greatest obstacles for ESL students. Likewise, Ansari (2012) echoes the same idea when he states that writing is perceived to
be the most difficult of the four English language skills.

Even though some students may have been learning English for years, writing is still a difficult skill to learn and master.
Several researchers note that ESL undergraduate students are struggling to fulfill the requirements of English academic
writing in their literature and language courses. University students do not only lack the required English language
proficiency, but also knowledge of academic writing, which hinders their academic progress (Ansari, 2012). Barry (2014)
and Nuruzzaman, Islam, & Shuchi (2018) reported that ESL writing revealed students facing numerous challenges in English
writing. Yet, other researchers believe that writing skills are really a challenge, but it will not hinder higher education
progress. It can be acquired and it can develop within the tertiary level (Ibrahim, 2020). Mallia (2015) also stated that despite
its increasing importance, mastery of academic English remains a substantial challenge among numerous learners of Arab
heritage, one that is complex and multifactorial.

Long time ago researchers suggested that there are variables that influence the learning process of students.
Communication apprehension, writing anxiety, fear of making an error are correlated with the students’ writing weakness
(Horwitz, 1986). Researches have shown not only the value of academic writing, but also they have shown that writing is a
complex process. Musa (2010) discussed why students have difficulty in writing, and suggested: a) adequate understanding
of sentence structure and punctuation, b) detailed grammar comprehension, ¢) organizational skills to write the subject
phrases and supports, and d) enough vocabulary. The results showed that the students made a variety of mistakes, which were
graded into syntactic, morphological, lexical, grammatical, phonological, and punctuation inaccuracies. The importance of
grammar and its fundamentals is very essential in the writing process. Yee and Kee (2017) mentioned that a writer needs to
create and manage ideas before translating them into readable texts, while at the same time ensuring that spelling,
punctuation, grammar and others are correct.

Therefore, it is the duty of the instructor to implement or create more effective and functional methods and strategies that
not only enable students to write efficiently, but also enhance their general knowledge of English. Few studies examined
students’ progress in writing after intensive focus on students' writing deficiencies.

The participants of this study were approximately 40 students from RAK Medical and Health Sciences University,
located in the United Arab Emirates. The study put in consideration the needs of the students in the design of the course
syllabus. This research is therefore an attempt to examine the writing deficiencies of students and aims at designing the
course syllabus according to what the students need in writing. By doing so, the researcher anticipates that the results will
suggest solutions to the difficulties of academic writing. The study addresses the following research questions:

1. What are the obstacles that Arabs students face in academic writing?

2. What was the students’ Academic writing performance level in the pre-tests, before the structured course syllabus was

implemented?

3. In the error analyses , what were the major points of weakness (errors) that were common in most of the pre-test

papers ?

4. What was the students’ Academic writing performance level in the post-tests, after the structured course syllabus was

implemented?

5. What is the effect of designing a course based on the needs and errors of students in writing with regard to specific

components of writing?

From the above questions, the study endeavors to solve a problem facing Arab students, which is writing in English a
well-structured sentence, paragraph and essay. It is an attempt to implement a syllabus that is affective and that targets the
main problems that Arabs face through the analysis of their writing progress before and after the implementation of the
syllabus. The suggested syllabus is not a custom syllabus to be generalized to all Arab students, as a matter of fact, it is a
recommendation that any ESL group has to be evaluated and analyzed first then a syllabus is tailored accordingly.

2. Literature Review

Several researchers have examined the academic writing difficulties faced by second or foreign language students in
academic writing. These studies show that ESL/EFL writing is one of the most difficult courses that students face in their
studies as they begin a new phase of literacy practice. Although Ansari (2012) conducted a research that showed that
researches on second language writing are deficit on the elements of writing deficiency and how to develop the writing of
students, yet, there are some valuable researches worth mentioning in this aspect.

Some researchers believed that students’ native language affects their academic writing performance, as students tend to
translate their thoughts into their native language, which is Arabic in this study. They transfer their thoughts from Arabic to
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English. That is why most of them have a problem with sentence structure whose structure in Arabic is totally different than
its structure in English. As Mallia (2015) states “ Challenges for writing in English may, for example, include the negative
transfer associated with the rhetoric from one’s own culture.”

Salem (2007) analyzed the writing of 50 students in English at the ESL/EFL undergraduate level. The researcher also
examined the relationship between Arabic-language, the students’ first-language, (L1) and English-language (L2) in their
writing output. The study revealed that most of the students' errors in writing were related to rhetorical techniques,
vocabulary, cultural understanding, and idiom use.

Terraschke & Wahid (2011) reported that (L2) students face problems in writing and that these problems are limited to
grammar, mechanics, sentence structure and appropriate vocabulary. This study proposed methods that would help students
develop their writing skills, as well as suggestions for writing teachers to address the needs of their students in the design of
their writing curriculum.

In addition, Frodesen (2009) stated that the difficulties faced by (L2) in their writing skills were syntactic, lexico-
grammatical accuracy, and writing mechanics. According to the researcher, the study participants worked hard to develop
their writing deficiencies. Often they rely on their (L1) to write in (L2) particularly to generate ideas and convey meaning. He
concluded that (L2) writing teacher plays an important role in improving (L2) writing skills, increasing their vocabulary size
and enhancing their syntactic complexity.

Mallia (2015) stated that writing features that need to be addressed in writing courses for trainers, teachers, translators
or learners should also include aspects related to: (i) reader-writer responsibility as expectations vary across different
cultures; (ii) the learners’ developmental stage as this influences the written output; (iii) rhetoric and text features and how
they relate to specific genres, and (iv) aspects of positive and negative transfer from the learners own discourse community.
Teacher-training and teaching courses adopting these principles were already successful among English writing learners and
practitioners of Arab-heritage.

On the other hand, Hourani (2008) studied common forms of grammatical errors in the writing of EFL students. Results
showed that the most common grammatical errors were prepositions, subject-verb agreement, articles, and verb tense.
Likewise, Huwari and Al-Khasawneh (2013) discussed the causes of EFL writing errors. The study revealed that the reasons
for students' difficulty in writing were their lack of knowledge of grammar and comprehension of the meaning of English
vocabulary. In addition, those students did not practice writing and did not have sufficient courses in writing until they
reached the tertiary level.

Hirano (2014) studied the difficulties faced by refugee ESL students with academic writing and the tools they used to
address their challenges at one of the largest universities in the United States. The researcher obtained data from seven
participants from four different countries using examples of their writing in different courses in which they were enrolled.
The researcher concluded that students could overcome their writing difficulties by participating in a special ESL writing
course as well as using the assistance of the writing center and receiving feedback on their essays. She also indicated that, in
order to help refugee ESL students resolve their writing difficulties, they should be enrolled in a writing course where the
content of that course is tailored to their needs.

Similarly, Zuhour and Fatima (2015) conducted a research in Tabuk University department of English and Translation to
examine the common types of errors of 40 female EFL students. Study findings revealed that grammatical tenses, use of
articles, prepositions, spelling, capitalization, subject-verb agreement and punctuation were the most common errors. The
research, however, stated that the data had been gathered from a small sample and from students with different levels of
English, so the results could not be generalized to all ESL/EFL environments.

Sawalmeh (2013) evaluated 32 errors in trials conducted by 32 EFL students in the Ha'il University Preparatory Year.
The findings showed that students made many written mistakes. Those mistakes included: (a) the capitalization, (b) spelling,
(c) word order, (d) tense, (f) single and plural forms, (g) the sentence fragments, (h) the articles, (i) the subject-verb
agreement and (j) prepositions

Mallia (2015) conducted a study to explore underlying causes behind the underperformance of Arab learners’ writing
output, and suggested possible strategies and solutions for teachers and instructors of academic writing in English. He stated
that focus on surface-level writing errors at the expense of written discourse and genre analysis may be one of the key causes.
Additionally, insufficient training of teachers may be a substantial underlying factor, with emphasis being given to product-
and process-writing.

Zakaria & Abdul Aziz (2019) stated that by integrating technology in the learning process, students would be able to
improve their writing skill. This research aimed to know the impact of Digital Storytelling (DS) on students by investigating
its impact on content, grammar, vocabulary and overall performance. This study involved 52 students, who were chosen
using convenient sampling as part of the controlled and experimental groups. Data was collected from pre and post-tests. The
quantitative data were analyzed and findings showed that there is a significant difference in the score before and after the
intervention, but there is no significant difference between the score of the experimental group and the controlled group. Yet,
participants stated that Digital story telling motivated them to write and improve their writing.

Pardo (2014) discussed the same idea of using technology and digital story telling (DS) to improve students’ writing
skills. He mentioned that participants who used DS also have improved their level of grammar proficiency. It was found that
21 undergraduates in Valencia had shown that there were fewer grammatical errors after they had experienced DS. The same

10



JCSLL 2 (3): 8-19 Ibrahim, O.

DS technique was experimented in Turkey. A case study was carried out with 63 (EFL) students and three teachers to
identify the impact of DS among the participants. At the end of the study, the researchers found out that the participants had a
good command of grammar rules and mechanics including spelling, capitalization, as well as punctuation (Dollar & Tolu,
2015).

Algahtani & Elumalai (2020) investigated Saudi students who did not have sufficient competency to write authentic
English paragraphs. In their study, they stated that text is a primary tool for students to gain the knowledge in writing skills.
Their study investigated the analysis of lexical and cohesive ties usage in undergraduate students’ writing by applying task-
based language learning methodology. The study lasted for 15 weeks and included 35 students from an advanced ESL
Reading class at King Saud University, Arts College in Riyadh. Teachers focused on improving the students’ verbal
efficiency. There was a great dependence on extrinsic and instrumental motivation to learn the language. They gave special
attention to the sentence structure, grammar, and Syntax, discourse markers or connectives. The students were asked to write
on four topics including behavioral psychology, scientific and two general passages throughout the semester respectively.
The analysis of data proved that the students’ language abilities in grammar and vocabulary significantly improved.

Finally, Ibrahim (2020) examined Arab students’ inability to achieve scores in the IELTS required to join higher
education due to poor English Skills, especially writing. It was concluded that their low proficiency in writing would not
hinder the process of learning. On the contrary, giving them more effort in classes may also benefit their peers. If students are
placed in the scholarly medium, they will be able to communicate because they have to. They will also be able to write
presentations, study general vocabulary, professional vocabulary and even write a research.

3. Methods

This study is a quantitative pre-test /post-test study to analyze the Arab students’ common errors in academic writing. The
pre-test was analyzed for errors according to which a tailored curriculum was implemented. After applying the curriculum, a
post-test was conducted to examine the difference in the students’ performance after the course to examine its effectiveness.
3.1. The Participants

The sample was a non-random quota that originally consisted of 40 students from first year batch 2020, studying English
at RAK Medical & Health Sciences University in the United Arab Emirates. Before the participants enrolled in the
university, they had general classes in English from elementary to high school. The students were all Arabs, who failed the
English placement test and whose level of English was between Al and B2. Their level was detected from their performance
in the placement test, that the participants had before joining the course, and from the instructor’s evaluation. The distribution
of the students’ level of English can be shown in the following figure:

Participants' Level of English

= Beginners (A1) Elementary (A2) = Pre-intermediate (B1) = Intermediate (B2)

Figurel: Participants’ level of English
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3.2. Instruments

The research was conducted during the English course for first year students who have failed the placement test. One
lecturer delivered the course, who is also the researcher. The researcher used the pre/post-test method to analyze the
difference in the students’ performance before and after applying the structured curriculum. The curriculum was designed to
fulfill the students’ needs or deficiencies in writing. The main course delivered to the participants is an academic writing
program consisting of five genres of Academic writing. The course was approximately three months (one semester).

In the normal academic writing course, the syllabus delivered included different genres of writing like argumentative,
process, narrative, descriptive, and writing a formal letter or an email. The students wrote on each one of these topics in the
pre-test. The researcher analyzed the errors of the participants to detect the needs of the students in writing. Then the
researcher designed a structured writing syllabus that concentrated on the students’ deficiencies and their weak points. In
other words, it concentrated on the writing mechanics based on the level of English proficiency of the participants, and their
results from the pre-test.

The main objective of the course was to teach the students to write efficiently an error-free essay. During the designed
course, the students were introduced to types of writing fundamentals like punctuation, grammar, sentence structure, subject-
verb agreement etc. These specific types of writing fundamentals were chosen based on the analyses of the participants'
writings in their pre-test. The instructor of the course directed the students to follow a specific process during the course,
where the instructor introduced the lessons, followed by exercises and activities for practice.

4. Results and Data Analysis

After evaluating the pre-tests, the researcher examined the common errors that the majority of the students constantly
repeated in most of the papers. The tasks given to the students were analyzed and from the results of the analyses of the
papers, a designed curriculum that included the topics subject to errors in the pre-test was implemented. The researcher used
the pre/post-test method to validate the syllabus that was implemented.

From the analyses of the pre-test, most of the students had problems in structuring a sentence or a paragraph. Through
analyzing the papers, the following errors were common: capitalization, punctuations, sentence structure. Subject-verb
agreement, frontal adverbs, verbs tenses, nouns, pronouns, articles, and prepositions. The researcher also noticed that many
students tend to translate the sentences from Arabic to English in their minds before writing them. Therefore, the product
sentences were English in Arabic sentence-structure and not in the correct English structure.

The same writing genres were administered over the course of three months before and after completion of the
recommended syllabus. The key objective of the pre-post writing examinations was to analyze the common mistakes that
were prevalent in most of the papers. Therefore, from the errors mentioned above, the topics covered in the designed
academic writing syllabus were as follows:

Table 1: The Topics Covered in the Designed Academic Writing Syllabus

Topic Description Remarks
Capitalization It included It was one of the most common
- Common Nouns mistakes that the students did
- Proper Nouns not pay much attention to it.
With examples from different
contexts
Punctuations The function and location of Students seem not to be aware
- Commas of  the importance  of
- Full stops punctuation. Run-on sentences
- Semicolons were one of the common errors
- Colons prevalent in most of the papers.

- Quotation marks

- Exclamation marks
- Question marks
Frontal Adverbs It included : Frontal adverbs are frequently
Every Frontal adverb was | used in writing especially in
explained regarding its function | descriptive essay.

and location. The It was noticed that frontal
Adverbs included were adverbs | adverbs were either wrongly
of : chosen or misplaced

- Frequency

- Manner

- Time

- Place
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- Affirmation
- Degree

Verb tenses

It included:
The frequently used tenses were
explained with reference to form
and function.
- Present tense
Past tense
- Present Perfect
- Continuous tenses
- Future tenses

It was one of the most common
errors. Most of the students
were facing problems choosing
the correct tense of the verb.
Sometimes they were not able
to write the correct form of the
verb, especially the irregular
ones.

Vocabulary

It includes

- Some words and their
alternatives in a more
sophisticated vocabulary.

Like for example they were
given synonyms for the word
“problem” as  Challenge,
dilemma, predicament, or
obstacle....etc.

It was noticed from the pre-test
that students tend to use very
simple vocabulary that makes
their essays seem childish or
less sophisticated. They repeat
the word “thing” more often
and they use very flat words
like “good” and “bad”

Articles and Prepositions

It included :

- Definite
Acrticles

- Commonly
prepositions
functions

and  Indefinite
used

and their

Subject —~Verb Agreement

It included :

- Nouns & pronouns

- Forms of verbs with every
pronoun

- lrregular pronouns or nouns
that may seem plural
although they are singular
and vice versa

This topic needs to be
explained over a long period,
but that was not feasible.
However, the main points were
covered by providing the
students with the most common
tips and errors.

Sentence Structure

It included :

Types of sentences and their
function. It covered :

- Simple Sentences

- Compound sentences

- Complex sentences
The same topic included :

- Main Clauses

- Subordinate clauses

- Conjunctions

- Subordinate

conjunctions

The researcher focused on the
importance of using various
types of sentences in writing to
avoid monotony.

Difference between Arabic &
English Sentence Structure

This topic included :

- Explanation of the basic
sentence structures and
differences between English
and Arabic.

For example: English only
has verbal sentences. Arabic
has verbal and nominal
sentences. Arabic’s nominal
sentences do not need verbs

This topic was given as a
separate  topic  from the
previous  topic (sentence
structure) due to its importance.
It is important  because
translating  sentences  from
Arabic to English structure was
a prevalent error in most of the
papers due to the Arabic
background of the student that
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and typically consists of two
nouns only.

- The location of the subject
and the verb in Arabic and
English sentence structure.

- The use of different verbs in
Arabic and how they are
different than English

- The location of Adverbs and
Adjectives in Arabic and
English sentence structure

- Some of the common features
between the two languages
were also discussed

affected their writing.

Spelling

Was excluded from the topics
included in the syllabus

In the pre-test, some students
ignored the instructions and
handed the tasks as word files
or PDF files where computer
spell-check was used.
Consequently, no  spelling
mistakes were detected, only
wrong use of certain words that
could not be observed by spell-
check were found

All of the above topics were covered using examples and followed by exercise sheets for practice. After finishing the
topics, the students were asked to write the same writing genres that the pre-test included, but different subjects. Both, pre-
test and post-test were compared. While comparing the pre-and post-test, the researcher found notable findings. Unlike the
pre-test, the post-test indicated a development in the performance in some aspects. From the following table and figure, it is
noticed that the number of some common errors have decreased.

Table 2: Comparison between Numbers and Percentages of Errors in the Pre and Post-Tests

Error Type No. of Errors Percentage
Post-test Pre-test Pre- test % Post-test %

Capitalization 31 11 86% 31%
Punctuation 35 18 97% 50%
Sentence Structure 16 9 44% 25%
Use of Arabic Structures 35 14 97% 38%
Frontal Adverbs 16 6 44% 17%
Verb Tenses 21 13 58% 36%
Subject-Verb Agreement 17 9 47% 25%
Nouns/Pronouns 9 9 25% 25%
Avrticles 5 5 14% 14%
Prepositions 9 5 25% 14%
Spelling Not Applicable
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Percentages of Errors in the Pre & Post Tests

100%
90%
80%
70%
60%
50%
40%
30%
20%

) TR
0%

< S S X <) 2 <)
& S & g}.\’l\ & & @Q’o 5 & &
NG 5 & & & <@ & & & $
@ © By g s R < QL S
> N 2 3© & 3 N4 &
R ] & S N N © N
& R o~ G éo"
Q' [9) o
o) 2 S
NY »
C)

M Pre-Test M Post Test

Figure 2: Comparison between Percentages of Errors in the Pre and Post Tests

The development of the students’ performance in some aspects is also illustrated in the above graph. Likewise, the below
copies of Pre/post-tests of one student show the development in writing performance. The progress in grammar and structure
is evident as well as the choice of words, which is slightly better.

Pre-Test Sample

Process Essay

How to buy a new car

About a year o o A Wvrlee
S‘ﬁm y and a half agc& find myself in the market for a car. | had changed my
YV p_lmon from bus ta car . In UAE, 1 found it to be extremely difficult to got around
without a car {his brought me to the purchase a Minl Cooper .

Capitels ek

v I was tired of l-hc POOr mass transpartation in UAE™ Acar would give me more
Ponc freedom and time. | needed a caeﬁulna my information search | asked my Cagp?,

¢ friends in UAE why they chose the cars they have. We looked online at car maker vacab.,
h”’ -)“:"" websites such as Mazda, Toyota, ﬁnda andﬂs:nn. | alzo have spoken to my
Sty friend who had recently bought a Mini £époper .

caroﬂs Mo
Wh%r;‘xou buy B"’rl = ou are not only buying a new vehicle but also/ piece of =4 werd
w.v'unbhr’n?n _’._rellablln@ u not only lnvest,bul'vou save money. Also [think most used Cap .
cars have damage and often need repair, It’s best to buy a new car for reliability,
piece of mind, and He-a-geeat investment,

St =
i

=4
—Wuem.t ace, ‘TS bat.
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Post-Test Sample

Process Essay

{ Job Interview }

How would you feel if your interview is tomorrow and you are not ready for it ?
Surely, yvou will be anxious because of your unknown future. Avoid this by following
the most Important steps to be ready for your interview, P>

First, you have to prepare all tharcquiru(l papers, like your CV and your certificates.
e
L i+ You have to make sure that all information is correct and accurate. By doing so, you

E
r.
will avoid embarrassment and you will give a positive impression of ydu for the
- . =
interviewer, Acadhit— S

Arobic Seade..ce. StuiChure
Second, The psychological and physical readiness, psychological preparedness by
.‘-,'i‘hl\i',r:'lr';(riﬂ:hlﬁi(?ng po&:t"l»\;;};]:;"r«,n‘ﬂ;dé”ncc /IHd do not forget to appuc{r
respectful and elegant . As Tor physical preéparation, it is by wearing formal clothes
and showing cleanliness
y

Finally, trained on the expected questions and how to answer them diplomatically

by browsing some websites, personal training or with a partner and by reading
about people’s experience in interviews

v
All in all , The more you practiced and prepared psychologically for the interview.
the more you guarantee that you will pass it successfully

From the above writing samples and table that show a comparison of students’ performance in pre-and post-tests, the pre-
test showed that students were facing challenges in the fundamentals of English writing as well as structural challenges. In
this aspect, errors that were very high in percentage are those related to Punctuation (97%), use of Arabic structure (97%) and
Capitalization (86%), followed by Verb tenses (58%) and subject verb agreement (47%). Errors related to sentence structure
reached (44%), which is the same error percentage of frontal adverbs. The least percentages of errors were in the use of
nouns and pronouns (25%) equal to the percentages of errors in the use of prepositions. Finally, the error percentage in the
use of articles was only (14%). Spelling errors have been the least problematic category since the writing was handed online
and there was computer spell-check as mentioned above. Only a few mistakes were identified in this category due to wrong
selection of words.

However, as pre-test performance was compared to post-test, major variations were found due to the improvements in
students’ writing. From the analyses of the post-tests, it was noticed that all categories improved to a great extent except for
two categories that did not show any development. The percentages of errors decreased in most categories. The punctuation
errors decreased from 97% to 50%, which means that it decreased by 47%. The use of Arabic structures decreased by 59%
(from 97% to 38%). Capitalization errors also decreased by 55% (from 86% to 31%). The errors related to the use of Frontal
Adverbs decreased by 27% (From 44% to 17%) . Tenses and Subject verb agreement errors improved with the same
percentage of 22%. Tenses errors’ percentage changed from 58% to 36% and Subject verb Agreement errors changed from
47% to 25%. Moreover Sentence structure errors improved by 19% (from 44% to 19%). Prepositions errors decreased by
11% (from 25% to 14%). As for the nouns, pronouns, and articles’ errors, there are no significant changes, as the percentages
in the pre and post-test remained the same, 25% errors for nouns and pronouns and 14% errors for articles.

5. Discussion

The findings of this study reveal that there are substantial variations between pre-and post-test results, where students’
writing improved due to course design that concentrated on the needs of the studentsand the deficiencies in their
writings. As it is observed in the pre-test, the majority of the students had problems in writing in general, and in writing
fundamentals in particular. Most of the students did not know how to make a grammatically and correctly
structured sentence, paragraph, or essay. This may be attributed to writing courses that students had previously that did not
rely on some elements of writing. Most of the Arab students studied in the general English curriculum before joining the
university. However, in order for students to be efficient writers, they need to participate in writing classes where each course
focuses on a particular aspect of writing. On the other hand, the findings of the post-tests, indicate an increase in students’
learning and also report an increase in the coherence and structure of writing. It happened because the students were involved
in a course of writing that concentrated on fundamentals of writing where the students had difficulties.

The findings of this research are compatible with the conclusions stated above by Huwari and Al-Khasawneh (2013) that
the reasons behind the students’ deficiencies in writing were their lack of understanding of grammar and vocabulary, and that
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they did not practice writing until they reached the tertiary level. However, as students joined in rigorous writing courses,
their writing progressed.

In addition, Nuruzzaman, Islam, & Shuchi (2018) echoed the same idea that the reason behind the writing deficiencies of
EFL Saudi students is the schooling system where English has not been well taught. In addition, Ansari (2012) reported that
"more than 50% of Saudi EFL students do not know how to write in English, and most of them are unaware of cursive
writing" (p. 521). He figured out the same conclusion as this research, that English lessons should be intensive and
concentrate on the needs of students to develop their English in general. In other words, the course of writing should be based
on the needs of the students in writing in order to achieve the best outcomes and to allow students to develop their writing.

Therefore, classroom instruction plays a central role in dealing with students’ writing errors, and different techniques are
recommended to help Arab students and other EFL learners to write well in English. Therefore, the results of the present
study confirm Ansari's (2012) that English learning courses should be focused on student writing limitations and needs.

In addition, Leki (2003) emphasized that writing is a complicated and complex activity that cannot be taught as a whole,
but it should be separated into writing aspects where each writing course focuses on certain aspect. The results of this
research also suggest that if a writing course is structured to improve the students’ deficiencies in writing, there is a positive
outcome for students to improve their writing skills. Yet, time was an important factor in this study. Some deficiencies in the
students’ writings needed more time to explain and practice thoroughly, but the utmost was done to give them the core and
the most important key points.

Since writing is a challenging and complicated process, it takes time and effort to expect students to write well, and
teachers cannot teach students anything they need to write in one lesson. In other words, instructors can neither teach all the
elements of the process of writing in one course nor expect their students to fully improve their writing skills. Writing
teachers need to teach multiple writing classes instead, each centered on only one aspect of writing at a time, such as
fundamentals of writing, grammar, vocabulary, material, and organization. By doing so, students would learn a new writing
element of each lesson, and by finishing multiple writing classes, they would have had enough practical lessons to
concentrate on each element.

6. Conclusion

This study attempts to prove that a writing course focusing on students' errors is the best method to increase their success
in Academic writing. Teaching writing plays a critical role in helping students to learn from their mistakes and overcome
their difficulties in writing. Writing teachers should take into account the needs of the students in writing, evaluate their
limitations, and then plan a course accordingly. Analysis of student writing deficiencies is required to recognise the problems
they face, and the syllabus should be structured accordingly.

Therefore, it is mandatory that at the beginning of any writing course, a needs analysis has to be done by analyzing the
students’ common errors. This will enable the instructor to target the weak aspects in the students’ writing and improve them
to enhance the students’ writing. In this study, grammatical and structural problems were the main issues for the students.
Another main problem was the interference of their mother tongue, which is Arabic, in the structure of the sentences. One of
the most common errors that students make is to translate the sentences between the two languages in the same order. Since
English and Arabic are two different languages from two different origins, each has its own grammar, vocabulary, style and
phonology. There is a difference in the basic grammatical structure of the sentence in the two languages. Therefore, there
characteristics must never be mixed. The structured curriculum targeted these problems in an attempt to improve the
proficiency of the academic writing of the Arab students.

The results of this study are useful for Academic writing teaching, as they allow teachers to gain knowledge of the
positive consequences of developing successful writing courses based on student writing vulnerabilities. Writing instructors
will take the pre-test before beginning the course to analyze the needs of their students in writing, and then plan the syllabus
accordingly. This research is valuable not only for those who have an interest in language teaching and learning, but also for
second-and foreign-language writing teachers and learners, curricula designers and policy makers in education.
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